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Henry Adams proclaimed, "A 



teacher promotes positive emotions 
and avoids arousing negative ones. This 

model is based upon both an analysis 
of published studies and Lowman's di 
rect observations (and videotaping) of 

award-winning professors. A second 

outstanding treatment of this topic has 

recently been offered by Arthur Chick 

ering and Zelda Gamson (1987) in 
"Seven Principles for Good Practice in 

Undergraduate Education. 
' ' 

In additon, hundreds of studies have 
examined student ratings of courses 

and instructors to identify the key ele 
ments of teaching 



the test of a good teacher is, "Do you 

regard learning' as a noun or a verb? 

If as a noun, as a thing to be processed 

and passed along, then you present 

your truths, neatly packaged, to your 

students. But if you see iearning' as a 

verb!?the process is different" (cited 
in McCleery 1986). 

Active learning "involves students in 

doing things and thinking about the 

things they are doing" (Eison and Bon 

well 1988); active learning strategies 

provide students with the opportunity 
to do such things as completing short, 
in-class writing activities, engaging in 

extended class discussions, taking field 

trips, completing laboratory exercises 
or self-assessment activities, conduct 

ing debates or 



session. The inventories can be com 

pleted by students, trained observers, 
or faculty colleagues and used by the 

faculty member either alone or in con 

sultation with the classroom observer. 

And last, the self-confident teacher 

will always remember Mark Twain's 

sage advice, "When you can't get a 

compliment any other way, pay your 
self one." A few minutes of silent re 

flection?or private feedback?after 

each class session can help the new in 

structor identify his or her instruction 

al successes, upon which new skills 

may later be built. 

10: Remember that Enthusiasm 

and Energy Can Carry the Day 

It has been said that teachers can be 

divided into three groups: (1) those 

who make things happen, (2) those 

who 



evaluation. Beverly Hills, California: 
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